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Values are more easily dlscussed than lanlpulated or

measured. A curricular developnent project aimed dat developing

critical television viewing skills has developed a curriculuam for the

middle school grades. The project is based on ‘the assumption that
children can utilize certain vjewing, listening, and reading skills

and analytic procedures to modify source, message, and medium .

effects, and that th¢ skills and procedures can be tau in the
regular classroome Am ng the goals of the project are to prepare

‘young persons to 1dent1fy -and evaluate the" -values and value conflicts
embedded in much_of television content, and to provide experiences in.

value clarlficatlon, including .the consideration - of reasonable °*
alternatives to the problem solutlonsdpresentedyin television

programs, One classroom. approach is t

vork: out descriptions of

children's favorite telewvision characters,|identify the values
represented by the characters, and explore valués inherent in
differemt situations. This process c¢an help teach children valudli
1dentificatlon, value clarification, and valuerudgnent. (TJ)
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The not1on of va]ues .continues to be an ephemel& much .more eas11y
ﬁn} : . _fd1scussed than man1pu1ated or measured. The typ1ca1 psycho]og:c per-
| ‘ ,vf.spect1ve Speculates on qua51 stable psych1c structures wh1ch deve10p
;r.after birth through 1nteract1on W1th the env1ronment These structures :
are mod1f1ab1e, but not with. fac111ty Th1s conceptua11zat1on prov1des
-causat1ve or cond1t1ona1 exp]anat1on for behav1or One exp]ores values, ﬂJ
From this. perspect1ve as pred1ctors of behau1or .Soc1a1 p]anners worry‘
‘about va]ués because they represent sources of pro- soc1a1 or ant1 soc1a1 ‘
;behav1or o 3_ 3’_' . o '.’;f_ e -w1°W5‘
;i ' More recent notions woqu descr1be va]ues as' senée-mak1ng devices
';_ wh\ch provide standard, verba] exp]anat1on for - behavtpraT'tracks; They;
:nare verbal answers to the quest1an--why did I do that? ln this perspeciz
tive,. vaTues are expTOred in order to’ descr1be the prooess by wh1ch mean—
]169 js’ attr1buted to actlons by an 1nd1v1duaT Values under th1s con-

_ceptua11zat1on are’not cond1t1ons of behav1or but the exp]anat1ons of ~

'!

' »béhav10r yyf_,‘ . ; | R o ,{, |
The d1ffer7nces between these perspect]ves are oby1ous1y substant1ve

- and subst7nt1ay It is not" my intent to apgue one over the other ‘ What

"I wish t dp 1s to show that educatlonal purposes are Tess weT] served

nder t e f1rst perspect1ve than under the second. Adopt1ng the f1rst

;persp ct1ve forces one to con51der te]ev151on as. a mod1f1er of cogn1t1ve

) -stru tures _ It requ1res the cons1d§ratlon of ‘the construct1on process,

1ts/developn§nta1‘timing and its entry po1nts. Th1s perspect1ve

s motnmes a chmca] approach to change. . \

_"/;" Adopt1ng the second perspect1ve gets us 0uts1de of the human bQ%f:e
v /box once more No 10nger need one be concerned with cogn1t1ve structu
that d1rect behav1ors, but rather one deaTs with another behav1or--the .

&"‘)A - - ; . Lo . A

-~ -~
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Cl explanat1on prdcess 1n olved in valuﬁ expressQon Mod1fy1ng explanat1on6 .

s . 1 . T . . -"
s c1ear1y the | stuff of educat1on.'j

sat of exp1anat1on

covered Amer1ca "

exp]anat1on. Ind1v1duals beco "b tter" educate when they offer
,"better" exp]anat1ons "The eZith and the sun are\1n dependent ga]-: W
) act1c orb1ts,f and "Le1f‘Er1csson d1scovered Amer1oa,"},fy' o .’”]a'c ¢
e g RN o

A1l of tn1svd1scuss1on s prelude to what I want to\pdrsue nﬁth'you L
today concern1ng va1ue tra1n1ng w1th1n the Rece1versh1p Sk111s pronedt
I will warn you that I am not. 901ﬁg to sat1sfy the ”va]ue as cogn1t1ve—
structure” person | '.{if?-{ »o‘_ \' |

In 1970 it was my pleasure w1th my co author/yxlton P]oghoft to_

"limited. to unacceptab]e contro1Soof content. In. that\paper we out11'
a curricular deve]opment proaecb wh1ch was a1med at the development of

cr1t1ca1 v1ew1ng sk1]1s--Rece1versh1p Sk111s--wh1ch would 1ntervene in e
what was then cons1dered the more or 1ess d1rect tran;fer from tuhe to :
brain. . ‘ ;s o . \,“ o | -
It is now my p]easure to te11 you that the idea has a* f1rm beg1nn— _if
ing. Anderson and P1oghoft have deve]oped a Rece1verst1p Sk111s cur-'
'vr1cu1um for the m1dd]e schoo] grades and have 1m 1emented it in severa]

test bed schoo] d1str1cts thrOUghout the Unvted Statesli They are a}SO

the prime content consu]tants for a three year Title IV C 1nnovatfve : ‘

educat1on grant to accomp11sh the same task at the 1ower e]ementary

: . . ) . ! 7:!, . . 4 i
Qo ‘ | . -- Y { o . , g B -‘ ' . ..' . " ‘ R
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lpve] The Office of Education has Just recentJy funded critica1 view- ! g'
ing prodects at each educationai 1eve1 Rightiy qr-qungiy Pioghoft ’4

4r
. and myself take some pride in having been*in the vanguard of this - A» ?$
‘approa(;h C \ . ( e (\ BN _' R /V \"

lf, For those of you who may1not have been with us in 1970, very

“fbriefiy. ‘the Receivership Skills prodect is based on two ass“mpt‘°f?

* \r,:(]) What chiidren can utilize certain viewing, 1istening, reading skiﬂis:ét;

Y. and: analyticai procedures t0 modify source, message and medium effect!, s
i,._and (2) ‘that these skii]s and procedures can be taught in the ordinaryﬂ

‘ : 'S}’ciassroom uSing curricu1ar materials and instructionai approaches ’{E.iﬁéﬁi?

”}vfipecificaiiy designed for thaq purpose. The deve]opment of the curric-:.§7i

‘%i"ﬂar eiements has been guided by severai specific goais' _; j:.’L

R | 1) To raise the levels of understanding about the naturé and uses fﬂg
v _5aoi TV in the United States : _

H‘.u.‘
R } 3 . T - gL R LT

.. . ”’ i
L =

v ey To provide the young person with anaiyticai tools that wi11 be ,”3@

" Luséful-in the evaluation of the content of entertainment’ programs: partic-.

o ’ui.riy in- regards to perceived reaiity. vaTue ciairification and aestheticsu

wr e 3) To provide young persqps with COngepts and ski]is that enable .»ﬂ%r
. them to analyze- persuasive messages, to idéntify- persuasive appeais, image

Lo gtecnniques and the contro] df the information presented ALY i 8

4) To prOV1de the young person with product evaiuation techniques‘;
i

i 5) To provide ybung persons with concepts that wi]i enable them'

television news with an understanding of its 11mitations and struc-

1 biases. ;@Q‘ . Y ﬂ. .

b . ., oy

ro 6) To provide young persons with the opggrtunity to 1earn about .
, ;-;-their own -personal uses of TV;: what they 1ike and disiike, hoy much they
e s when and why L v S
b7 To prepare the young,person to identdfy and evaiuate the vaiues Yo
alue conflicts embedded ‘in much of ‘tetevisjon content and to provide
riences in . value. c]arificatioh including the c0051deration of .reason--:.

Sy ablel, aiternatives to* the problem solutiohs: prese"ted m.Tv. P*°9ram5"*7*

It is,this 1ast goa] that I. wish to addressxtoday It con51ders “:vvyg

)

}iteie\ision as an exp]anation source which can be used to coilate o




R )

R »xg- behav1ors 1n sense-mak1ng categor1es It a]so cons1ders ana]yt1ca1
¢. ‘ 4

o techn1ques thch enable the student to eva]uatf the k1nds of behaviors ¢

wh1ch can be 1nc1uded 1n an exﬁlanat1on Agaﬂn, for our purposes.,. a‘
Q“M x fﬁ | va]ue is, somethang wh1ch prov1des a cr1ter1on by, wh1ch the “wortﬂz\of
o ’_ﬂ' - an act1on may be exp1a1ned One S va]ues are shown by the- exp]anat1on
4 vi.ff;fp that a person offers for what a person does | -The cons{stent act1ons of

/

' te]eV1s1on characters also exh1b1t the vaTues wh1ch have been created
*n the character1zat1on ' The exp]anat1on of the "worth" of these con-

T ‘ﬁﬁﬁ _f: s1stent act1ons can be ad0pted by the v1ewér Informat1on and'explana-r'

't1on sources are m st effect1ve where there is a vacuum If the child

has an effect1ve vf]ue structure of h1s own, we would expect other vatue

p ﬁﬁ.:.fﬁb' :;sources to«have'11 t]e 1nfTuence ~0n the other hand where there is

‘l

jj;- ”té- *ﬁncertainty, Value cOnthct or the absénce of va]ues, the pre- cond1t1ons '

\ Eto -T “='for 1nf1uence are stab11shed The effect of teTeV1s1on can be descr1bed

,,r’fg-=;{f _ w1th the fo]Tow1ng ana]ogy to 11ght ConS1der the 1nf1uence of te]e—

. v1s1on to be 11ke a’ f]ash11ght. Cons1jer the 1nf1uence of parents, peers,v

. the soc1eta1 1nst'tut1ons of schoo], church, etc. to be 11ke the snn\ R
Take a f]ash11ght out on a br1ght, Sunny day and it’'s d1ff1cu1t to tell
kD

| 1f 1t ds Qn But for the ch11d?1n shadow cut off from those dom1nat1ng

Ch11dren 'S v Tues deve]op 1n such a way that ‘they may not be able-

A ,-1

to adequately ut111ze the-exp]anat1on. If those exper1eaces/conf11ct

L
w1th what they see on te]ev1s1on, the ch11d may become unsure 6? her

=£{ standards b Our c0ntr1but1on 1n the c1assroom can be to 1dent1fy the
“]‘.f P '_ va]ues wh1ch the*cont1nuing characters represent And to indicate that
_Q_\ cher va]ues may 1nc1ude, 1f not bstterﬁaat 1east d1fferent so]ut1ons

if‘ The\knowﬁedge that others also may not feel good about some consistent
o | | . | §
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B
way that a prob]em is so]vedi‘can be very reassur1ng o |
One classroom approach wh1ch has,beeQ/used 1s'%o wprk 0ut descr1p- 5~¥

t1pns with the ch11dren of their iavor1te TV charactens " These descr1p—

- t1ons prov1de the qua11t1es and the value of those qua11t1es that the

H

ch1]d ass1gns to each character (From our exper1e e qh11dren w111

pos1t1ve1y value those characters who represent the va1ues expressed

4

- 4f' at home Nhen there are substant1a1 d1fferences.1t can represent a tem-
. | porary or 1ong stand1ng conf11ct area for “the chﬁ]d ) Dnce,&he descr1p-

~tions have been deve]oped fur <FT exp]orat1ons of va]ues can be accom-.

i,

v _ p11shed thr0ugh the amb1guous s1tuat1on techn1que Th1s.method makes
‘use of common prob]em.s1tuat1ons—-“you‘3ust found,a dollar.bii]f'what do

. you do with it?"--and asks the”child to proVide so]utfons The' solutjons

| aff‘ - m1ght lnclude what' the ch11d wou]d do what various TV characters wou]d

[ o g 4

do, what the right th1ng would be and so on.

\

T F1fth and sixth grade S:ﬂ]dren will certa1n1y be ready to part1c1—

pate 1n a process of value anmalysis. This process embod1es three-steps.

“Value 1dent1f1cat1on, value clarification and va]ue Judgment -VaJue- o
' _‘ ° ( ) . - ’ '
. identification is the deve]opment}of:a definition couchedu1n behavioral®

terms. Value ident{fication helps the chi]d.deveTop exp]anations:in
ibehaV1ora1 terms for what it méans- to be truthful peace-loving, anresL
.'s1ve cyn1ca1 and the 11ke _ Va]ue 1dent1f1cat1on can, of course beg1n

by 1ook1hg fou%behav1or cons1st c1es wh1ch can be included 1n a common

explanation. ' Children's te]eV1s1on-characters are usua11y deyeloped
.with'aniobservab]e degree:of rigidity in value expression.f They are'

conseQuent1yqsomewhat.1ess_]ifefike;'but good sources ofiexamp1esffor

values. ) . o I ’ LT e S .
« - Value clarificatiom involves the.app]icagion of the value to
. . e L . . ‘ . . . -' v’ - )
Q@ o s v :

) A T Sl . ! » ., - i : ' s .. . N
L . . s . . . . . . . . ~. L - .
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Q‘ . . » " o
ion exp]ores the cohsequendes ‘

‘d1ffer1ng s1tuat1ons Va]ue'c]arific
of.hold1ng a value. yhat so]utions to thé do11ar b111 quest1ons would
come from an honest person, a m1ser1y one? Va]ue c1ar1f1cat1on a]so

‘1nvo1ves d1souss1on of-va]ue conf11ct An individual is often faced

~

: w1th Situations where d1fferent va]ues suggest d1fferent courses of
act1on Value clar1f1cation 1nd1cates these p01nts of- conf11ct and .

ghe]ps the child estab11sh the sgope or the 11m1ts of q value.

-

. The last step 1§vva1ue Judgment wh1ch is the compar1son of the

. behaviors, subsumed by a part1cu1ar value w1th the consequences of those .

values held personally, held by the fam11y,”or'promoted by soc1a] rnst15\ !

tutions It also involves the ana-TyS'iS of thev’v'wrth of each. The' pYOCeSS '

of va]ue Judgment 1s_an 1mportant 1ntervent1on between the ‘media pre- g

sentat1on and ; Instruct1on in value Judgment prov1des the

o chlld w1th tec n_ques of carefu] examin t1on of the extended conse-‘ ]

"quences of behaving in: certa1n ways - Th pr1mary ana]yt1ca1 techn1que, \\g\
here, is that of projection One need ongy to estab11sh a s1tuat1on and -

then to progect characters w1th d1fferent va]ues 1nto that s1tuat1on and

—

consider the behavioral resu]ts ' 0ne of those characters sh0u1d be. the

1nd1V1dua1 " The p]ot of the te]ev1s1on enterta1nment program can pro--"
v1dL seyera1 ready-que s1tuat1ons ’_ - : ,u :: : R
: « . , - L |

~There is little quest1on that more . than a 11tt1e care must be taken

when dea11ng‘\n the area of va]ues. :L@gggeacher must work to preserve )

) 5 e

a pos1t1ve atmosphere There are, of course, many approaches to the same

problem " To suggest that one 1s better than another runs some r1sk.; A

. v
_:_...‘

neutral exp]orat1on of the consequences of a g1veh soiut1on 1sugenera1]y

mqre sat1sfactory. Teachers d1rect1ng students to make one choice over 'h

> -

o another have ra1sed parenta] concern to the po1nt where 1n some school
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f*<d1str1cts the school board has forbidden any. presentat1ons wh1ch requ1re
I

S the student to part1c1pate 1n value discuss1ons . The trad1t1ona1 not1on
- - of va]ue, then, goﬂstra1ns the deve]opmeht of 1nnovat1ve so]utIOns to
’/’/,—"’.- :»the task of deve10p1ng cr1t1ca1 v1ew1ng s&;?]s The adopt1on of the :
" o deUe as- explanat1on"'not1on reduces the r1:2fhf parenta] wrath by
e : -
' mov1ng the study of beha&aor from the very s Ject1ve rea]m of what
. g
3 ught to be the more QbJect1ve rea]m-of ana]ys1s app%ﬁed to te]ev1s1on :
character1zat1on and human exp]anation | A
-~ f ) "
' v _, g . T | X “
S L R . - PN r . .
. 4 s ; U
’ B | ' : . a4
q . ~ ' ‘ ; _ ) , ’
\ | B . . Ny : :l “h “
R _\\\\; o <~ )
t ™~
I { ), _
: N
e - N
~N ’ /
I‘ ’ ' ‘ . ‘/ - o /




)



